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Do HBCU students have a greater awareness of African American architects than PWI students? 

Diversity Awareness Survey

Numerous articles highlight the lack of diversity 
within architectural education and the profes-
sion. In response, various reactions and reports 
have been initiated to increase diversity, includ-
ing the 1990 “Code of Conduct for Diversity in 
Architecture Education,” the “Status of Faculty 
Women in Architecture Schools Survey,” the 
ACSA African American Task Force, the ACSA 
Robert Taylor Awards Program, AIA Diversity 
Committee and Boston Society of Architects 20 
on 20/20 Vision publication, the National Archi-
tectural Accrediting Board (NAAB) Special 
Reports on Architecture Education at Historically 
Black Colleges and Universities and others 
(Hancock 2001); Grant 2003). While multiple 
activities and reports have been generated, few 
ask the question, “How do students become 
aware of Female, Asian, Latino or Black archi-
tects?”  

Critics of contemporary architecture education 
argue that curricula content and teaching prac-
tices are stereotyped against both gender and 
culture (Groat & Ahrentzen, 1996; Mitchell 
2003; Bell, 2008) at both Historically Black Uni-
versities and Colleges (HBCUS) and Predomi-
nately White Institutions (PWIs).   The invisibil-
ity of students and professionals of color has led 
Gurel and Anthony (2006) to argue that only 
architectural majors attending HBCU’s are able 
to name five African American architects and 
their works.  Quantifying the awareness HBCU 
and PWI students is only a step toward the 
larger purpose of this research.  The primary 
question of this poster is “How can architecture 
programs increase their students’ awareness of 
underrepresented groups?”  Even though mul-
tiple secondary questions need to be consid-
ered, the starting point is testing the validity of 
the Gurel and Anthony statement.  

A “Student Awareness Survey” was developed 
to understand how students became aware of 
female and other minority architects.  It was 
arranged in three parts. Following the introduc-
tion and an opportunity to exit the online form, 
students indicated their awareness of architects 
in pre-defined categories - American Indian or 
Alaska Native; Asian; Native Hawaiian or Pacific 
Islander; Black or African American; 
Hispanic/Latino; White; Two or more races; 
other.  These categories are consistent with 
those used by NAAB in surveys and reports.  
Next, students indicated if the awareness was 
the result of a strategy within or outside of their 
current academic institution - a high school 
class or activity; a personal/ family experience; 
a professional activity; an architecture class; or 
an architecture program event.  The second 
part focused on their academic context, the 
effectiveness of their architecture classes and 
the faculty demographics.   The third part 
recorded the students’ demographics. 

Conclusions

Three conclusions can be interpreted from the 
survey.  The first is that the research cannot 
confirm nor contest the Gruel/ Anthony (2006) 
hypothesis that HBCU students have a signifi-
cantly higher level of awareness of African 
American architects.  The observation is consis-
tent with a recent JAE essay where Kroiz finds 
limited emphasis on a “black architecture peda-
gogy” at HBCU programs (Kroiz, 2013, 212).  

The second is that there is not a significant 
difference in HBCU student vs. PWI student 
awareness of other under represented groups. 
While PWI students indicated a higher aware-
ness of female architects, the difference was not 
statistically significant.

The third conclusion is that students identified 
multiple strategies that increased their student 
awareness, but classroom activity was the most 
influential. 

While racial demographics present striking 
differences between HBCU and PWI architec-
ture programs, our preliminary findings often 
demonstrate a consistent limited awareness of 
minority role model and mentors. An explana-
tion for the parallel responses from HBCU and 
PWI students might be traced to the faculty, 
administrators and resources.  While HBCU pro-
grams have a much higher percentage of Afri-
can American faculty, the majority are alumni of 
PWI institutions.  Similarly, HBCU Deans and 
Directors are also predominantly PWI alumni.  
In addition, HBCUs and PWIs have common IDP 
and ARE expectations, common NAAB require-
ments and common teaching resources that 
may have a greater influence than most would 
expect - and provide a platform for further 
study.

The significance of this research is beyond mea-
suring African American awareness or the HBCU 
experience.  The goal is to provide data that 
enables all architecture programs, HBCU and 
PWI, to make informed decisions regarding 
their diversity goals.  The assumption is that 
increased awareness is the first step toward 
implementing changes in curricula content and 
teaching practices.
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